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Includes text from AwL Commission Report 

	
Activity

NB - non-italicised text is taken from previous AAIA documents
      - italicised text is taken from the AwL Commission Report
	Audit of policy/practice   AND
Who does what?

	Statutory requirements/procedures

	· School meets statutory assessment and public examination requirements:
               - EYFS: Profile until July 2016 
               - Y1 phonics screening check plus re-check for Y2 children where necessary
               -  end of KS1: administration of Y2 tests, finalising and submitting teacher assessment (TA) 
               -  end of KS2; administration of tests, finalising and submitting TA  
               -  KS4: pupils entered for appropriate public examinations  
· End of key stage/Y1 phonics/exam data checked for accuracy before submission to the LA/DfE/exam board(s) 
· Decisions are made in relation to Reception baseline assessment 
· Parents receive statutory assessment information  
· Governors receive accurate information and guidance about:
         -  the outcomes of statutory assessment  and how it relates to similar schools/national standards
          -  the attainment and progress of each cohort and significant pupil groups
· Transfer of pupil records between schools are fulfilled, including the completion of the common transfer file (CTF) 
	

	Formative assessment
‘It is high quality formative assessment goes to the very heart of good teaching’ (AWL Commission Report, p3, John McIntosh)

	Text taken from the ‘The Commission on Assessment without Levels’ report September 2015 
Day-to-day in-school formative assessment purposes and practice, for example:
• Question and answer during class 
• Marking of pupils’ work
• Observational assessment 
• Regular short re-cap quizzes 
• Scanning work for pupil attainment and development

[bookmark: _Toc422498335]Principles of in-school formative assessment
1. What will this assessment tell me about pupils’ knowledge and understanding of the topic, concept or skill? 
     • For example - whether knowledge and understanding is secure enough to move forward, or whether further consolidation work
                                 or a different approach is necessary. 
                            - whether a pupil has been able to demonstrate application of a skill with increasing independence or confidence.                       

2. How will I communicate the information I gain from this assessment to pupils in a way that helps them to understand what they need to do to improve? 
     • For example - whether this is better done orally (e.g. through targeted question and answer), in writing or through an alternative
                                form of communication; and whether it is communicated to individuals, groups or the whole class. 

3. How will I ensure pupils understand the purpose of this assessment and can apply it to their own learning? 
     • For example - building in time before the assessment to ensure pupils are prepared for it in a way which clarifies its purpose and
                                after the assessment to support pupils in identifying what they have learned from the assessment about where they
                                need to target their efforts. 
                            - where it may be a challenge for a pupil to understand the purpose of assessment, communicating the outcomes in
                                ways that help the pupil understand their achievements.

4. How will I ensure my approaches to assessment are inclusive of all abilities?  
    • For example - finding alternative ways to enable pupils to demonstrate their understanding through practical application that can be
                               observed or discussion with the pupil and parents. (school action - include some egs?)

5. How will I use the information I gain from this assessment to inform my planning for future lessons? How could I improve, adapt or target my teaching as a result? 
     • For example - identifying which pupils to target for additional support or which areas of the topic to recap.
· During pupil progress meetings – can the teacher identify how they have moved child forward in their learning? Tell me, show me, convince me.
· Can you show me where you have followed your assessment principles in your practice?

6. What follow up action should I take to plug gaps in knowledge and understanding or to support progression where learning is secure? 
     • For example - assessing whether pupils, who have demonstrated secure understanding, can apply the concept in an alternative
                                context or exploring ways in which the concept can be taught differently for pupils who have demonstrated less
                                secure understanding. 
                            - providing opportunities for exploring a concept in greater depth before moving on to new work. 

7. Is it necessary to record the information gained from this assessment? And if so, how can this be done most efficiently? 
    • For example - do not assume that everything needs to be recorded. Identify which assessment outcomes are essential to record
                                for the teacher pupil, parent or carer and keep it simple. (school action - include some egs?)
                            - do not assume that formative assessment must be recorded using the same scale or terminology as summative
                                assessment.

[bookmark: _Toc422498343]5.1 Day-to-day in-school formative assessment
· What are the school’s ideas regarding ability and how assessment supports learning? What is the evidence base? (school action - include some egs?)  
     A good assessment policy will explain the school’s ethos in relation to assessment. It might, for example, avoid ideas of fixed ability (ie develop a growth mindset) and emphasise the opportunity for all pupils to succeed if taught and assessed effectively.  

· What should be assessed formatively? 
     A good assessment policy will explain how formative assessment is used to assess knowledge, skills and understanding, and to identify gaps and misconceptions. 

· What methods of formative assessment should we use? 
     A good assessment policy will outline the methods of formative assessment; for example the use of rich question and answer sessions during lessons to evaluate pupil understanding and identify gaps or misconceptions. (school action - include more detail here?)

· What is the role of pupils in their assessment? 
     A good assessment policy should consider the role of the pupil, who may provide useful insight into their own understanding, alongside the value of feedback to enhance pupils’ learning. (school action - include more detail here?) 

· [bookmark: _GoBack]How will our school ensure teachers can accurately assess the progress, attainment and wider outcomes of pupils with SEN and disabilities, including those with complex needs? 
     A good assessment policy will explain how the school will ensure pupils with SEN and disabilities are assessed appropriately and effectively in line with the purposes and principles of inclusive assessment. 

	

	Periodic/In school summative assessment

	[bookmark: _Toc422498336]Text taken from the ‘The Commission on Assessment without Levels’ report September 2015
In-school summative assessment purposes and practice, for example: 
• End of year exams 
• Short end of topic or unit tests 
• Reviews for pupils with SEN and disabilities

Principles of local summative assessment
1. Who will use the information provided by this assessment? 
     • For example - the teacher responsible for these pupils the following year. 
                             - senior leaders for curriculum or institutional review. 
                             - for reporting to parents. 

2. Will it give them the information they need for their purposes? 
    • For example - how secure a pupil was in their knowledge of the previous year’s curriculum and how ready they are for
                               progression.  
                            - useful information on levels of independence, confidence and attitudes to learning of pupils with SEN and
                               disabilities. 

3. How will it be used to support broader progress, attainment and outcomes for the pupils? 
    • For example - how the information provided by the assessment can support the following year’s teacher in differentiating the 
                               support given to pupils in the class to achieve the positive outcomes. 

4. How should the assessment outcomes be communicated to pupils to ensure they have the right impact and contribute to pupils’ understanding of how they can make further progress in the future? 
  • For example - as part of end of year progress meetings, so that attainment marks are supported by the broader 
                           context of the child’s progress and understanding. 
                        - using visual methods such as learning journals or videos with pupils with SEN and disabilities as part
                            of their personal learning plan reviews. 

5. How should the assessment outcomes be communicated to parents to ensure they understand what the outcomes tell them about their child’s attainment, progress and improvement needs? 
   • For example - how might you communicate to parents that a child who got 12/40 on the test has actually done quite well, all
                         things considered? 
                           - how might you communicate to parents the importance of their child with complex needs building on and
                               applying previously learned knowledge and skills? 

6. How should the assessment outcomes be recorded to allow the school to monitor and demonstrate progress, attainment and wider outcomes? 
  • For example - how it can be used to provide evidence for Ofsted of how pupil progress informs teaching, or how it informs
                        school improvement, e.g. curriculum development. 

5.2 In-school summative assessment  
· How is assessment used to (a) inform parents of pupils’ development and progress, (b) foster an effective home-school link, and (c) promote home learning? 
     A good assessment policy recognises that both assessment objectives and assessment outcomes can be shared with parents to help them support their children’s learning. 

· How does the assessment provide useful information for improving future learning, rather than just for the sake of collecting data? 
    A good assessment policy ensures that information produced is based on a variety of evidence, is targeted and appropriate for informing teaching and learning. (school action - include some egs?)

· What is our benchmarking scheme? 
     A good assessment policy will explain not just how value-added will be achieved in the short term, but how the school will aim to demonstrate improvement over a long period of time.  

· What is our rationale for using specific external commercial tests or similar? 
     A good in-school assessment policy ensures that such tests have been validated, align with the school’s assessment principles and are administered in line with the test protocols. A good policy will also ensure that the use of the information provided by the test is well-grounded, ethical and supports teaching and learning. 

· How do we standardise and validate the different assessments we use? 
    A good assessment policy may acknowledge the strengths and weaknesses of different types of assessment, and set out how to resolve these, e.g. supporting accuracy of teacher assessment through use of standardised tests.


	

















































	SEND

	“Class and subject teachers, supported by the senior leadership team, should make regular assessments of progress for all pupils. These should seek to identify pupils making less than expected progress given their age and individual circumstances…. It can include progress in areas other than attainment – for instance where a pupil needs to make additional progress with wider development or social needs in order to make a successful transition to adult life.” The SEND code of practice

	


	Systems for pupil transition procedures/continuity of information throughout the school

	Teachers ensure:
· Appropriate and accurate information is transferred to the receiving teacher
· Pupils’ progress is discussed with previous teacher and assessment information used for planning/tracking
· Cross year group/phase moderation of children’s class based work takes place to agree TA judgements? 
· Children’s books are passed to the receiving teacher to:
      - provide additional information to the data…. and….
      - be used in September to remind children of their maths/writing skills after the long summer break
	

	Staff development

	Text taken from the ‘The Commission on Assessment without Levels’ report September 2015
An assessment policy should outline how teachers will be kept up to date with developments in assessment practice and how they will be able to develop and improve their practice on a regular basis.

Schools may want to ask themselves:
· How do we ensure good understanding of assessment and assessment practice amongst all teachers?
· Who will be responsible for ensuring staff have access to professional development opportunities on assessment?
· How will we as a school stay abreast of good practice and what mechanisms will we put in place for sharing it?

It should be clear who is responsible for maintaining the assessment policy and reviewing or updating it as necessary. It should also be clear how the school will ensure the policy is followed. This may include regular review of classroom practice. The policy should also outline how the effectiveness of the assessment policy will be evaluated. 

Schools may want to ask themselves: 
• Who is responsible for ensuring the assessment policy is maintained and followed? 
• Who is responsible for monitoring the effectiveness of assessment practices in the school? 
• What are the criteria by which effectiveness of the policy and practices will be judged? 
• When might moderation be necessary to help ensure consistency and accuracy of assessment judgements?

	






