Assessment guidance for phonic phases
Making secure judgements about ‘secure at Phase 2’

The purpose of Phase 2 is to teach children at least 19 graphemes and move them on from oral blending and segmentation to blending and segmenting with letters.  This phase should take up to 6 weeks.  

Children are secure at Phase 2 when they can:

· give the sound when shown any Phase 2 grapheme, securing first the starter letters s, a, t, p, i, n 
· find from a display any Phase 2 grapheme when given the sound 
· orally blend and segment CVC words 
· blend and segment in order to read and spell (using magnetic letters) VC words such as if, am, on, up and ‘silly names’ such as ip, ug, and ock.
The majority of the evidence for the four bullet points above can be gathered cumulatively during the daily discrete phonics sessions, particularly during the ‘revisit and review’ and ‘apply’ sections. Teachers/practitioners should also of course collect additional evidence from their observations of children reading independently, for example, in guided reading sessions or in the book corner, or from their writing, for example, in guided writing sessions or in independent activities.  

It is crucial that children have meaningful opportunities to practise, consolidate and extend their phonic skills and knowledge in a broad range of contexts, throughout the setting, indoors and outdoors and throughout the day.  Observation of children’s achievements in self-initiated activities will reaffirm the observations made during adult-led phonics, reading and writing sessions.  Recognising that some children, particularly boys, are more likely to choose to write outside than inside, teachers/practitioners should ensure that opportunities, resources and supportive adults are always available in the outdoor learning environment. 

When observing a child reading, the question the practitioner should be asking in relation to Phase 2 is: ‘Is the child using his/her phonic knowledge and skills to identify the phonemes in a word and beginning to blend them in order to read words?’ 

When observing a child writing, the question the practitioner should be asking  in relation to Phase 2 is: ‘Is the child using his/her phonic knowledge and skills in his/her writing, e.g.  beginning to orally segment words and attempting to write, or use magnetic letters to form words, using the graphemes he/she knows?’’ 
In independent reading and writing, children should know most of the Phase 2 grapheme-phoneme correspondences most of the time.
Frequently asked questions:
Do children need to be able to read and write CVC words to be secure at Phase 2?

Some children may be unable to read and spell CVC words independently by the end of Phase 2.  However, as long as they are able to blend and segment CVC words orally and know most of the Phase 2 graphemes most of the time, they can progress to Phase 3 where they will continue to practise the skills of CVC blending and segmentation.
What about children who are unable to orally segment CVC words?

Children who cannot orally segment CVC words e.g. children who say /p/ /i/ /t/ when asked to sound-talk ‘pin’ are not yet secure at Phase 2. Teachers/practitioners need to ensure that these children have plenty of opportunities to practise oral blending and segmentation both in phonics sessions and throughout the day, as without these necessary skills, children will not progress to become confident readers and writers.
Making secure judgements about ‘secure at Phase 3’

The purpose of Phase 3 is to teach children another 25 graphemes and further develop their ability to apply the skills of blending for reading and segmentation for spelling.   This phase should take up to 12 weeks. 
Children are secure at Phase 3 when they can:

· give the sound when shown all or most Phase 2 and Phase 3 graphemes;
· find from a display all or most Phase 2 and 3 graphemes when given the sound; 

· blend and read CVC words consisting of Phase 2 and 3 graphemes; 

· segment and make a phonemically plausible attempt at spelling CVC words using Phase 2 and 3 graphemes.
The majority of the evidence for the four bullet points above can be gathered cumulatively during the daily discrete phonics sessions, particularly during the ‘revisit and review’ and ‘apply’ sections. Teachers/practitioners should also of course collect additional evidence from their observations of children reading independently, for example in guided reading sessions or in the book corner, or from their writing, either in guided writing sessions or in independent activities.  

It is crucial that children have meaningful opportunities to practise, consolidate and extend their phonic skills and knowledge in a broad range of contexts, throughout the setting, indoors and outdoors and throughout the day.  Observation of children’s achievements in self-initiated activities will reaffirm the observations made during adult-led phonics, reading and writing sessions.  Recognising that some children, particularly boys, are more likely to choose to write outside than inside, teachers/practitioners should ensure that opportunities, resources and supportive adults are always available in the outdoor learning environment. 

When observing a child reading, the question the practitioner should be asking in relation to Phase 3 is: ‘Is the child using his/her phonic knowledge and skills to identify the phonemes in a word and blending  them in order to read single-syllable words consisting of Phase 2 and 3 graphemes?’ 

When observing a child writing, the question the practitioner should be asking  in relation to Phase 3 is: ‘Is the child using his/her phonic knowledge and skills to segment single-syllable words and making phonemically plausible attempts at spelling using Phase 2 and 3 graphemes?’’ 
In independent reading and writing, children should know most of the Phase 2 and 3 grapheme-phoneme correspondences most of the time.
By the end of Phase 3, children will have been taught one representation for each of the common sounds in English (excluding /zh/).   In order to be secure at Phase 3, they must be able to make phonemically plausible attempts at most of the words they wish to use, using the grapheme-phoneme correspondences they have been taught.  Many children will also be able to read two-syllable words and simple captions.  The skills of blending and segmenting should be well-established by the end of Phase 3. 
Frequently asked questions:
How many grapheme-phoneme correspondences do children need to know to be considered secure at Phase 3?

Children should know one way of writing every sound they can hear in words (around 43 phonemes, depending on local accent) and should be able to apply this knowledge in their independent writing.   
A child in my class can give the sounds for all the graphemes she has been taught during the revisit and review part of the daily phonics session, but she doesn’t seem to be able to use these graphemes in her writing.  Do you think she is secure at Phase 3? 

Children who are unable to make a phonemically plausible attempt at writing using taught graphemes are not yet secure at Phase 3. These children need ongoing opportunities to practise oral blending and segmentation to ensure that they can hear all the sounds in words, and further consolidation of their knowledge of grapheme-phoneme correspondences in a range of contexts. 
Making secure judgements about ‘secure at Phase 4’

The purpose of Phase 4 is to consolidate children’s knowledge of Phase 2 and 3 graphemes and teach blending and segmenting of adjacent consonants and polysyllabic words. This phase should take 4 – 6 weeks. 

Children are secure at Phase 4 when they can:

· give the sound when shown any Phase 2 and Phase 3 graphemes;

· find from a display any Phase 2 and 3 grapheme when given the sound; 

· blend and read words containing adjacent consonants; 

· segment and spell words containing adjacent consonants.
The majority of the evidence for the four bullet points above can be gathered cumulatively during the daily discrete phonics sessions, particularly during the ‘revisit and review’ and ‘apply’ sections. Teachers/practitioners should also of course collect additional evidence from their observations of children reading independently, for example in guided reading sessions or in the book corner, or from their writing, either in guided writing sessions or in independent activities.  

It is crucial that children have meaningful opportunities to practise, consolidate and extend their phonic skills and knowledge in a broad range of contexts, throughout the setting, indoors and outdoors and throughout the day.  Observation of children’s achievements in self-initiated activities will reaffirm the observations made during adult-led phonics, reading and writing sessions.  Recognising that some children, particularly boys, are more likely to choose to write outside than inside, teachers/practitioners should ensure that opportunities, resources and supportive adults are always available in the outdoor learning environment. 

When observing a child reading, the question the practitioner should be asking in relation to Phase 4 is: ‘Is the child using his/her phonic knowledge and skills to identify the phonemes in a word and blending  them in order to read single-syllable words consisting of Phase 2 and 3 graphemes and adjacent consonants?’ 

When observing a child writing, the question the practitioner should be asking  in relation to Phase 4 is: ‘Is the child using his/her phonic knowledge and skills to segment single-syllable words including adjacent consonants and making phonemically plausible attempts at spelling using Phase 2 and 3 graphemes?’’ 
Some spellings may be inaccurate at this stage, but children’s letter knowledge along with their ability to segment should allow them to make a good attempt at writing many of the words they wish to use. 
In independent reading and writing, children should know and use correctly most of the Phase 2 and 3 grapheme-phoneme correspondences most of the time and read and write phonemically plausible representations of words containing adjacent consonants.
Frequently asked questions:

A child in my class can blend adjacent consonants for reading but he can’t segment adjacent consonants at the end of words in his writing.  Is he secure at Phase 4?

Children who are unable to segment to spell words containing adjacent consonants at the beginning and end of words are not yet secure at Phase 4.  These children need more practice in oral segmentation of adjacent consonants and then representing them in writing. 
Making secure judgements about ‘secure at Phase 5’

The purpose of Phase 5 is to teach alternative pronunciations for known graphemes, and teach new graphemes and their alternative pronunciations.  During Phase 5, children will learn to choose the appropriate grapheme to represent phonemes and begin to build word-specific knowledge of the spelling of words. This phase should continue throughout Year 1 (approximately 30 weeks). 

Children are secure at Phase 5 when they can:

· give the sound when shown any grapheme that has been taught;
· write the common graphemes for any given sound; 

· use phonic skill and knowledge as the prime approach to reading and spelling unfamiliar words, including those that are not completely decodable; 

· read and spell phonically decodable two-syllable and three-syllable words.
The majority of the evidence for the four bullet points above can be gathered cumulatively during the daily discrete phonics sessions, particularly during the ‘revisit and review’ and ‘apply’ sections. Teachers/practitioners should also of course collect additional evidence from their observations of children reading independently, for example in guided reading sessions or in the book corner, or from their writing, either in guided writing sessions or in independent activities.  

It is crucial that children have meaningful opportunities to practise, consolidate and extend their phonic skills and knowledge in a broad range of contexts, throughout the setting, indoors and outdoors and throughout the day.  Observation of children’s achievements in self-initiated activities will reaffirm the observations made during adult-led phonics, reading and writing sessions.  Recognising that some children, particularly boys, are more likely to choose to write outside than inside, teachers/practitioners should ensure that opportunities, resources and supportive adults are always available in the outdoor learning environment. 

When observing a child reading, the question the practitioner should be asking in relation to Phase 5 is: ‘Is the child applying his/her phonic knowledge and skills, including knowledge of alternative pronunciations,  as the prime approach to reading unfamiliar words, including those that are not completely decodable?’ 

When observing a child writing, the question the practitioner should be asking  in relation to Phase 5 is: ‘Is the child applying his/her phonic knowledge and skills in writing unfamiliar words, including those that are not fully decodable and is he/she beginning to consider correct spelling choices?’ 
Some spellings may be inaccurate at this stage, but children’s knowledge of graphemes, along with their ability to segment, should allow them to make a good attempt at writing most of the words they wish to use. 

Frequently asked questions:
Which graphemes do children need to be able to read to be secure at Phase 5?
Children should be able to give the sound for the graphemes on p134 of Letters and Sounds and the alternative pronunciations on p136.  
How many graphemes do children need to know for each phoneme?

Children should have been introduced to all the alternative spellings for each phoneme by the end of Phase 5.  They should be able to write the common graphemes (though not necessarily all the rare alternatives) in independent writing and should be able to offer a common alternative, based on their growing knowledge of spelling choices, when prompted by an adult.

Do children have to spell correctly to be secure at Phase 5?
Children’s spelling should be phonemically plausible by the end of Phase 5, for example, ‘a noyzy trane at the stayshun’ for ‘a noisy train at the station’.  Some unconventional spellings are to be expected while children are learning the correct spellings for an ever-increasing number of common words. 
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